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Abstract- This study aims to describe the process and learning activities of implementing 

PjBL in writing based on literature and students' writing performance after implementing 

PjBL. The qualitative method is used in this study. Data collection used observation 

checklists and interviews. Data is analyzed with represented, interpreted meaning, and 

reflected. The results show that the lecturer has carried out the stages of PjBL activities 

in accordance with theoretical references, starting from the planning stage to concluding. 

On the other hand, the results of students' writing performance showed an increase. This 

increase can be seen in the learning outcomes after implementing PjBL. Then, 

implementing PjBL helps students determine topics and ideas for them to put into their 

writing. The collaborative work offered by PjBL is also beneficial for students in writing. 

Finally, PjBL is recommended to be applied in learning, developing the targeted primary 

skills and skills included in "success skills." 
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INTRODUCTION 

Writing is one of the core competencies of several skills in English. Writing 

competence emphasizes the ability to produce something structured in content and 

grammar. Then, writing competence describes the writing ability students have to pour 

their ideas and knowledge into writing (Ratminingsih et al., 2018). Nevertheless, in the 

implementation of learning, students faced some obstacles in writing. The difficulties 

faced by students include difficulties in determining the topic, developing ideas, writing 

sequentially, and sentence structure. It is similar to Chairinkam & Yawiloeng (2021) 

stated that the main obstacle faced by students in writing is the use of correct grammar. 

Then students also find it challenging to find ideas, making it difficult to put them into 

writing. Furthermore, because they have weaknesses in grammar and low vocabulary 

mastery, it causes a feeling of burden, anxiety, and confusion when asked to write 

(Boonyarattanasoontorn, 2017; Jebreil et al., 2015; Bulqiyah et al., 2021). Thus, to 

overcome these obstacles, teachers need to implement strategies or learning methods that 

can help students in writing, seen not only from the results but also from the process they 

do. 
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Various kinds of learning methods have been proven to help improve students' 

writing skills, including communicative language teaching, flipped learning, contextual 

teaching-learning, cooperative learning, experiential learning, and group discussion 

(Sheerah, 2022; Satriani et al., 2012; Muslem et al., 2022; Muslem & Abbas, 2015). 

However, in this study, the researcher applied Project-Based learning (PjBL) as a strategy 

for learning writing, based on the premise that PjBL is one of the learning methods 

recommended by educators to develop student's language skills, creativity, and critical 

thinking skills (Ali, 2022; Syarifah & Emiliasari, 2019). PjBL is created on the basis that 

a person acquires knowledge based on experience, is structured, systematic, and complex 

in the form of well-designed project assignments (Petrovic & Hoti, 2020; Markham et al., 

cited in Pan et al., 2021). Furthermore, PjBL is a teaching method that can build an 

entertaining learning environment and provide many opportunities for students to 

improve their abilities (Ali, 2022). Thus, with these rationales, it can be said that PjBL is 

a learning method that offers systematic and creative activities or learning environments 

that provide more participation from students to build their learning experiences and 

knowledge through structured projects.  

Several previous studies have applied PjBL in English learning. Among them is 

research conducted by Alotaibi (2020) which concluded that there was an increase in 

students' persuasive writing after implementing PjBL. Another study, analysis by Abu 

Bakar et al. (2019), concludes and recommends the application of PjBL to improve 

English language skills, especially communicative competence. In addition, PjBL is 

recommended for its application in learning foreign languages, significantly to help 

improve writing and speaking skills in foreign languages (Astawa et al., 2017). 

Meanwhile, this research applies PjBL in descriptive writing learning by implementing 

several projects emphasizing literary works as the last project. This research provides 

several alternative activities teachers can carry out in implementing PjBL for learning 

writing using literary works and helping students to improve their writing performance.   

In detail, the implementation of PjBL emphasizes the implementation of projects 

carried out collaboratively as the primary teaching activity, and students are active actors 

in building and developing their knowledge (Condliffe et al., 2017). Furthermore, project 

implementation is said to be effective if it can encourage interaction between students in 

applying their knowledge and skills designed by teachers who emphasize content and 
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language application (Miller, 2016). In Poonpon (2017), as for the characteristics of PjBL 

implementation, including content learning is the main focus compared to grammar, the 

teacher acts as a facilitator, builds collaboration, refers to the integration of fundamental 

language skills, processes information from all sources, shows the final product as 

evidence of student understanding through several activities (presentations, 

performances, bulletin boards, or posters), and as a medium in using English in the 

classroom or every day (Fried-Booth, 1997; Simpson, 2011; Srikrai, 2008; Stoller, 1997). 

Thus in its implementation, PjBL is centred on students’ activeness in carrying out their 

learning which is indicated by an increase in the cognitive domain, collaborative skills, 

language skills, and the ability to manage information. 

Furthermore, in its implementation, PjBL has several stages, as shown in the 

following table: 

Table 1. PjBL Activities 

Stages Activities 

Planning Project 

Determine topics, ideas, and problems, 

Develop questions from ideas and problems 

Select content, plan assessments, define groups, 

and determine group strategies. 

Launching Project 

Stimulate students' attention, enthusiasm, and 

interest 

Build high expectancy 

Define rules, procedures, products, schedules, and 

assessment practices 

Guiding and Creating Project 

Facilitate the use of resources 

Help students define assignments and assess 

improvement 

Framework for learning and working 

Rehearsing presentation skills 

Concluding Project 

Stage performance 

Carry out a summative assessment 

Reflecting on project and learning processes 

(Mergendoller et al., 2009) 

 

On the other hand, Astawa et al. (2017), there are several stages in the 

implementation of PjBL, including determining topics and problem-solving, project 

planning, observing information relevant to the project and project objectives, managing 

information and data obtained to solve problems, making important points related to 

information, presentation design, presenting the results, evaluation of learning. Thus, 

these activities can also train critical thinking, creative, and collaborative skills (Stoller, 
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1997; Korkmaz & Kaptan, 2001). Therefore, PjBL is implemented through several stages, 

including determining the topic; forming a group; designing problems to be solved; 

gathering information; managing the information; determining the rules, steps, schedules, 

products to be produced, and product assessments; planning product presentations; 

conduct presentations and evaluate results and learning. In the end, before implementing 

PjBL, teachers must understand the stages and rules for implementing PjBL in their 

classrooms. 

 

METHODS  

This study uses a qualitative method that presents the phenomena from the 

exploration results related to processes and activities (Creswell & Creswell, 2018). This 

study describes the implementation of a literature-based project and students’ writing 

performance after implementing PjBL. Furthermore, researchers used observation and 

interviews in collecting data. Qualitative observation is carried out by making notes 

related to activities carried out by teachers and students during the learning process in 

implementing PjBL (Creswell & Creswell, 2018). Meanwhile, interviews were conducted 

by asking the lecturer face-to-face with unstructured questions (Creswell & Creswell, 

2018). Furthermore, the data findings are represented descriptively, interpreting the 

meaning of the findings and reflecting on the findings and sources (Creswell & Creswell, 

2018). 

 

FINDINGS AND DISCUSSION  

Implementation of a Project-based Literature 

The findings showed that the lecturer had designed the application of this PjBL 

into the lesson plan that he had previously made. From the lesson plan, it can be seen that 

the lecturer arranges the material according to the characteristics of the course, namely 

writing skills. Furthermore, the lecturer used literary works as material for their studies. 

The purpose of implementing this PjBL is designed according to the national standard 

curriculum and focuses on developing students' writing skills, critical thinking, and 

collaborating with their peers. It is similar to Larmer & Mergendoller (2015) statement 

that the implementation of PjBL is to develop student skills that focus on "Success Skills," 
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including critical thinking and collaboration, and building interactions with peers to make 

and use the new knowledge they will acquire (Indrawan et al., 2019). Then, in planning, 

PjBL is designed to implement a curriculum following national standards to develop 

thinking from scientific disciplines (Krajcik and Shin (2014) cited in Condliffe et al., 

2017).  

In practice, the lecturer chooses a short story entitled "A & P" as a study to be 

analyzed. As is known, several stories need to be studied in detail to understand the story 

being told. Therefore, in this project, describing the characters in the story is a challenge 

that students must solve. Before starting to write, the lecturer asks students to read the 

story first and understand the story's plot. During the process, students looked confused 

about understanding the story's contents. So, this is a problem that needs to be solved. 

Then, the lecturer explained that in the story, several things need to be studied seriously 

so that readers can understand the elements of the story. The lecturer and students share 

these elements, including the storyline, Quennie, Lengel, and Sammy (the characters in 

the story). From this, the lecturer asked students, "how are the characters in the story." 

Based on these questions, the student's main task is to describe the characters according 

to the characteristics of the descriptive text. 

Then, the lecturer divides students into groups according to the story's characters 

and asks them to sit according to their respective groups. After that, the lecturer informs 

the assessment rubric he uses to assess the final results of their writing later. Furthermore, 

students in groups solve the problems discussed in the previous stage. In this stage, the 

lecturer functions only as a facilitator. Then, after they finished completing their project, 

each group presented their results to the class. In this activity, lecturers and students from 

other groups provide feedback on the results presented by a group. 

Lecturers and students agree with the answers to the problems raised, and from 

that agreement, they put it into descriptive text. Finally, end of the activity, the lecturer 

assesses the students' writing according to the predetermined characteristics of each 

group. Even though they write about the same characters in one team, each student has a 

different writing style and abilities, resulting in different writing results. Finally, lecturers 

publish the learning outcomes of their writing and provide a brief review of their writing 

procedures, style, and what they have learned during project-based learning. In short, 

based on the description of the previous stages, it can be seen that most lecturers carry 
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out the steps of PjBL activities, which refer to the stages proposed by Mergendoller et al. 

(2009). These stages will be described below: 

Stage 1, "Planning Project," starts with determining the topic and problem, 

displaying all the existing elements, making one main question about the project's focus, 

forming groups, and explaining how the assessment process is carried out. Referring to 

Mergendoller et al. (2009), activities at this planning stage include determining topics, 

developing questions from ideas and problems, selecting contents, planning assessment, 

defining groups, and determining group strategies. It can be seen that the lecturer plans 

the project according to the learning objectives, picks the topic of the problem, and 

displays all the elements in the story. Jonassen (2000, p.23) states that teachers need to 

consider implementing projects according to the curriculum in planning projects to help 

students gain increased skill outcomes that are the target (cites in Mergendoller et al., 

2009, p.590). They also state that problems need to be solved by being built in a structured 

way. The problem is ordered by displaying all the elements of the problem that need to 

be studied and has an easy-to-understand solution (Mergendoller et al., 2009, p.591). 

Furthermore, in their activities, the lecturer gives one question: the main focus 

of this project activity. In theory, Mergendoller et al. (2009, p.592) need to develop 

"Driving Questions," which serve as a driving force for further learning activities and as 

the main focus of the learning process. These questions can be easily understood and 

engaging. Developing these questions can also increase student motivation because 

students not only acquire knowledge but because they need it (Mergendoller et al., 2009; 

Larmer & Mergendoller, 2015). In developing content, lecturers select literary works to 

be analyzed. More precisely, in this project, choosing characters to be described 

differently and cleanly. The planning is following the course curriculum on the 

descriptive text while exploring the characters in the story in a scientific field as a 

literature student. In this case, the lecturer carries out as described by (Mergendoller et 

al., 2009) that the project design must be aligned with the curriculum and learn specific 

skills.  

In its implementation, PBL forms students into groups and collaborates, and then 

groups are divided according to criteria (Mergendoller et al., 2009). In class, the lecturer 

divides students into several groups according to the number of characters in the story. 

Then, the teacher informs regarding the stages of the assessment and the rubric used. A 
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transparent assessment system provides benefits so that students understand the 

assessment criteria, thus giving them an idea of what they must do in their projects 

(Mergendoller et al., 2009). Then, a transparent assessment system can assist teachers in 

assessing the achievement of standardized student learning outcomes (Saputra et al., 

2018).  

Continue to stage 2, which is “Project Launch.” This stage is related to activity 

management which aims to increase motivation and interest, as well as student 

enthusiasm in carrying out projects (Mergendoller et al., 2009). This stage includes 

"Stimulate students' attention, enthusiasm, and interest; Build high expectancy; Define 

rules, procedures, products, schedules, and assessment practices.” Astawa et al. (2017) 

found that implementing PjBL can increase student enthusiasm, self-confidence, and 

motivation. This statement was also seen in this study. 

Students looked enthusiastic from the start of the activity. The lecturer divides 

students into several groups with their respective tasks. Students become motivated and 

interested in following the learning process because what is analyzed in this project is one 

of the literary works. They believed that this project gave them initial knowledge on how 

to explore storylines and characters because, according to them, as students of literature, 

this activity would also have relations with other subjects. Next, the lecturer conveyed 

the class rules for working on the project. At this stage, lecturers and students determine 

how activities are carried out. Teachers and students agree to practices, procedures, 

activities, project deadlines, and sanctions. This agreement is made so that activities are 

practical, avoid distractions, do not reduce collaboration to work, focus on tasks, and 

avoid sanctions that will be received if you violate the agreement (Mergendoller et al., 

2009). Rules setting is needed as a collaborative process in solving problems related to 

the activities necessary to complete the project (Mergendoller et al., 2009). 

Enter stage 3, "Guiding and Creating Project," which begins by facilitating the 

use of resources. At this stage, the lecturer gives directions to students to read related to 

theories related to psychoanalysis, which science is often used to provide an overview of 

a person's personality (Niaz et al., 2019). Furthermore, this psychoanalysis helps interpret 

hidden meanings, understand symbols and behavior, and the complex setting of a literary 

work (Niaz et al., 2019). At the planning stage, it has been explained that the lecturer 

gives driving questions related to how the characters are in the short story and the 
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problems to be solved. Therefore, the study and stages of "facilitating the use of 

resources" help students answer the driving questions and use psychoanalysis to answer 

questions and complete their projects. This stage can help students identify the resources 

needed to work on the project and how to use these resources to solve project problems 

(Mergendoller et al., 2009). Then, the lecturer provides feedback and helps students 

strategize to complete the progress of their work. This activity aims to help students 

understand their abilities, self-correct their actions, and focus on their progress. 

Mergendoller et al. (2009) stated that effective feedback is good if students can focus on 

their progress, provide opportunities to show what they have done, and adjust to their 

needs. 

Furthermore, after students revised the feedback results, they presented the 

results of the work they had done. This presentation aims to get input and suggestions 

from classmates or other groups. This activity supports the feedback given by the lecturer 

personally. By getting criticism and suggestions from classmates, students can get more 

information about their performance results and help them improve their work for the 

better. Furthermore, these presentation activities help strengthen and motivate learning 

and open opportunities for reflection and assessment (Mergendoller et al., 2009). 

The last stage is "Project Conclusion." This stage is the time for lecturers to 

assess student work and reflect on what they have learned during learning activities as 

additional knowledge with the hope that it can be applied in everyday life. As said before, 

the product of this activity is writing in the form of descriptive text about the characters 

in the store, so the assessment system used is performance appraisal, and in this case, the 

results of student writing will be assessed using the assessment rubric that was presented 

at the previous stage. According to Mergendoller et al. (2009), this performance 

assessment focuses on students' abilities by using direct methods for writing assignments. 

Meanwhile, according to Mergendoller et al. (2009), reflection aims to turn experience 

into knowledge gained from the project implementation process. Where students work as 

main actors for their projects, problem solvers from problems, learn to collaborate and 

understand the main content of what they have learned. 
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Students’ Writing Performance After Implementing PjBL 

 The results of students' writing performance after implementing PjBL were seen 

from the learning outcomes and interviews conducted with the implementing lecturers. 

Student learning outcomes are shown in the table below: 

Table 2. Student Learning Outcomes Before Implementing PjBL 

No  Score Frequency Percentage (%) Category  

1 90 – 100  2 9.52 Very good 

2 80 – 89  5 23.81 Good  

3 70 – 79  2 9.52 Enough  

4 60 – 69  9 42.87 Less  

5 0 – 59  3 14.28 Less once 

Jumlah  21 100   

 

Table 3. Student Learning Outcomes After Implementing PjBL 

No  Score  Frequency Percentage (%) Category  

1 90 – 100  3 14.28 Very good 

2 80 – 89  4 19.05 Good  

3 70 – 79  8 38.10 Enough  

4 60 – 69  5 23.81 Less  

5 0 – 59  1 4.76 Less once 

Jumlah  21 100   

 

Based on table 2 and table 3 above, it can be seen that students' skills in writing 

descriptive text before and after implementing PjBL. From the total percentage, it can be 

seen that the percentage increased in several categories. In table 2, before implementing 

PjBL, it can be seen that student learning outcomes are in the less category, namely 

42.87%. Then, there was an increase after implementing PjBL. This increase is shown by 

the learning outcomes of students who are in enough category, with a percentage of 

38.10%. Based on these two data, it can be concluded that there was an increase in the 

percentage of student learning outcomes before and after implementing PjBL. 

Furthermore, to support the data above, based on the results of interviews 

conducted with lecturers, one of the conveniences that students get from PjBL is that they 

work collaboratively. The collaboration helps students determine what they need to write 

about. The lecturer also revealed that one of the initial difficulties faced by students was 

choosing topics and ideas. However, with the implementation of this PjBL, students get 

topics and ideas during the learning process. Thus, the process helps students to start 

writing. These findings are related to several previous studies, including Aghayani & 

Hajmohammadi (2019), which show a significant influence between the implementation 
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of PjBL and students' writing ability. Then, research conducted by Abdullah et al. (2022) 

PjBL as enrichment provides a positive attitude by carrying out collaborative activities. 

Finally, research by Astawa et al. (2017) showed that implementing PjBL can increase 

creativity, independent and collaborative learning, and increase enthusiasm, and self-

confidence. 

 

CONCLUSION 

Based on the analysis results, referring to the stages of PjBL activities proposed 

by Mergendoller et al. (2009), lecturers plan learning activities by implementing PjBL as 

stated in the lesson plan. These stages start from planning to concluding. In terms of 

learning outcomes, there was an increase in student learning outcomes, in this case, 

writing descriptive text. Then, working collaboratively to complete the project helps 

students find topics and ideas that are easy to put down in writing. 
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