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Abstract- This study aims to saw the implementation of interpersonal dialogue in
learning English to enhance students' ability in using the English language. This study
used a qualitative method. The data collection technique used observation techniques to
saw the process of the implementation of learning to uses interpersonal dialogue, and
interview techniques to determine the impact of implementing interpersonal dialogue.
Respondents in this study were lecturers and students. The results showed that during the
learning process, the interpersonal dialogue was created between students and students
and the lecturer. Then, there is an increase in learning activities, student participation,
students get additional knowledge in the form of vocabulary, grammar, pronunciation,
and self-confidence. In conclusion, the implementation of interpersonal dialogue can
build communicative learning, because of the interactive communication between
students and lecturers, as well as students and students during the learning process. As
well as increasing student ability and student confidence in using English.
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INTRODUCTION

English is the international language that is used as a unifying language of the
world to communicate, including in Indonesia. Therefore, English is one of the subjects
taught at all levels of education in Indonesia, including universities. Stated by Nation &
Newton (2008) that learning English adapts to the age, goals, background, and
experiences of students in using English. English has 4 main skill; they are reading,
writing, speaking, and listening, where speaking is an important element as part of life
that should be developed to communicate (Derakhshan et al., 2016). Every skill uses a
different learning strategy because it has a purpose that is not the same. Thus, the teaching
strategy must be designed as much as possible in order to achieve the desired skill results
(Anjaniputra, 2013). Then, the learning should be adapted to the needs of students, where
the teacher as the implementer of learning must be able to modify learning and adapt to

their actions in implementing learning (Nation & Newton, 2008; Kyriacou, 2007). It
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means that teachers have an important role to improve the student's ability to select and
use the right strategy targets.

English for Office Communication (EFOC) is an English course in the STIE “Ind”
Pontianak curriculum. The main objective of this course is to develop students 'English
language skills and increase students' confidence in using English. Based on observations,
most of the students have weak English language ability. It is seen at the beginning of the
meeting, the lecturer asked students to introduce themselves in front of the class using
English, students are reluctant to appear in front of the class. This is because students lack
the confidence to speak in English, even some students still want to speak in Indonesian.
According to students, it is due to weak English language skills, students are not
accustomed to speak the English language, minimal vocabulary, and students are not
confident in using English. This is in accordance with the results Astuti (2019) research
which shows that there are several factors that influence students to speak including
vocabulary, pronunciation, grammar, self-confidence, anxiety, and mastery of topics.
Furthermore, to train and build the confidence of students, lecturers apply interpersonal
dialogue, where students build their own dialogue with fellow students. This study will
describe the implementation of interpersonal dialogue in order to increase students' self-
confidence and ability in using English.

As the explanation above, it was found that the students have weak English
language abilities, especially the ability to speak. There are two causes of students find it
difficult to talk, are the lack of motivation in learning English and the lecturer uses
inappropriate learning techniques (Akbar, 2018). Therefore, lecturers need to use an
appropriate strategy, method, and learning technique to solve these problems. This is
similar to that stated by Akbar (2018) The lecturer has the responsibility to have the right
teaching method in order to solve the problems faced by students in learning English,
which includes vocabulary weakness, shyness and lack of confidence in speaking
English, feeling afraid to make mistakes, and so on.

Lecturers as implementing effective instructional strategies, when students are
reluctant to speak, The lecturer must be able to encourage students to be actively involved
in speaking English while learning is taking place to be able to communicate in class
(Paul & Hui-Ling, 2014). Broadly, it can be concluded that the lecturer has the main

responsibility to implement the appropriate learning methods and strategies to solve the



problems faced by students, especially in speaking English. In addition, lecturers are also
expected to give the motivation to enhance the activity and participation of students in
learning and speaking English.

As is well known, there are many learning strategies, methods and techniques that
can be implemented in learning English, especially speaking learning. One of them is
using dialogue. It is recommended to use the dialogue technique because it can improve
and develop students' speaking skills (Akbar, 2018). Where the main component of this
dialogue is the ability to determine the goals of the user in choosing the appropriate
system, which is used as a medium to improve and sharpen students' analytical skills, and
also as a tool for evaluating (Duran & Battle, 2018; Gorsky et al., 2004).

There are two types of dialogue, are intrapersonal dialogue and interpersonal
dialogue (Gorsky et al., 2004). Intrapersonal dialogue is defined as an internal process in
which students build their own understanding, while interpersonal dialogue is a process
that is related to the ability of how to enhance students' understanding. More deeply,
intrapersonal dialogue is an interaction between students and learning material based on
the learning resources provided, while interpersonal dialogue is an interaction between
students and teachers or between students and students (Gorsky et al., 2007). According
to Brown (cited in Derakhshan et al., 2016) There are several ways to develop students'
speaking skills, including: “imitation, responsive, intensive, transactional dialogue,
interpersonal dialogue, and extensive”. It can be said that interpersonal dialogue is an
effort to develop speaking skills.

There are several expressions used in interpersonal dialogue, namely: “greet and
say goodbye; make introductions, identify yourself; extend, accept and decline invitations
and offers; making and breaking off an engagement; expressing and acknowledging
gratitude; praise and congratulate; react to the speech of the interlocutor; show concern,
interest, surprise, sympathy, happiness, distrust, and disappointment (Celce-Murcia cited
in Nuha, 2019). Based on these expressions, it can be said that interpersonal dialogue is
a conversation whose content is more in the form of pleasantries that occur in social
relationships. Based on the explanation described above, this study describes the process
of implementing interpersonal dialogue in EFOC and what are the impacts of
implementing interpersonal dialogue to build students' English language skills, especially

speaking skKills.
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METHODS
Research design

This study used a qualitative approach, with the aim of obtaining in-depth
descriptive data that was in line with the objectives (Leavy, 2017). Where the purpose of
qualitative research related to the evaluation, increase understanding, and give an idea
(Raco, 2010). This study provides an explanation of the implementation of interpersonal
dialogue in learning English, with the expectations of contributing knowledge in the form
of exposure to the implementation of interpersonal dialogue in order to build students'

confidence in using English.

Data Collection

The data collection was conducted in two phases, they are observation and
interviews. The observations were made directly by the researcher, present in the
classroom, to see the learning process by using interpersonal dialogue. Meanwhile, in the
interview, the researcher conducted interviews with the lecturer which included the
impact of implementing interpersonal dialogue on students. Interviews were also
conducted with students to find out the impact of implementing interpersonal dialogue on

their English language ability.

Data analysis
Once all the data is obtained, then the authors interpret all the data obtained, includes a
summary of all findings, comparing the findings with the theory, draw conclusions, and

propose limits and expectations of further research (Creswell & Creswell, 2018).

FINDINGS AND DISCUSSION
Findings
1.  Implementation of Interpersonal Dialogue

Based on the results of data collection using observation, it is found that the lecturer
has a RPS or semester learning plan in one semester. The material in semester 1 is more
on basic English, where the component teaches about grammar and dialogue. Lecturer at
the first meeting at the beginning of each semester, ask students to introduce themselves

in front of the class using English, in order to determine the basic ability of the students.



Based on these results, Seen that the majority of English language ability is still weak and
seen also they lack the confidence to speak the English.

Therefore, the lecturer designed a lesson with the aim of increasing student
confidence in using English with the ultimate goal of increasing student ability. Then, the
lecturer tries to implement interpersonal dialogue, with the aim of building a student's
activity and effective communication between students and students, and students with
lecturers. The specified theme adapts to the existing RPS. In this case, the topic of
learning is “introducing oneself, making small talk, keeping conversation, and end
conversation™. Students are given the freedom to develop their own dialogue.

Lecturers carry out several stages, first, gives an example of a dialogue that
corresponds to the topic; second, the teacher divides the students in pairs, where the
distribution is done randomly; third, the lecturer instructs students to create, develop, and
discuss dialogue scripts according to the theme; fourth, students perform in front of class;
fifth, the teacher evaluates student performance, includes grammar for dialogue and
corrects and gives examples of students' incorrect pronunciation, the lecturer explains it
in front of the class and students pay attention to the explanation from the lecturer. This
activity was carried out several times, considering total there are 15 pairs. This activity
does take a lot of time, but given more direct knowledge about the destination to each
student.

Of all activities, visible the activities of interpersonal dialogue, both between
lecturer and students, as well as students and students. Due to the occurrence of
communication in the form of a discussion about the theme being studied, began to write
a script, solve the problems encountered, and during discussions. Lecturer instructs
students to try to speak in English. Thus, the lecturer feels that by doing activities like
this the entire range of skills and abilities in English can be fulfilled, especially improving

the students' speaking skills.

2. The Impact of the Implementation of Interpersonal Dialogue

Interviews conducted for the lecturers, found that by applying an increase
interpersonal dialogue of learning activities, where students become more active, and the
establishment of interactive communications. By dividing students into a team, they

indirectly have to discuss, so that this causes an increase in interaction between fellow
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students. Then, there is also an increase in interaction and communication between
lecturers and students. Because, according to the lecturer, with communication that is
created, interpersonal skills are also awakened. Students are instructed to develop their
own dialogue so that when they encounter a problem, they ask the lecturer directly. In
this case, the lecturer has a full role as a facilitator. Furthermore, with the increased
interaction between faculty and students, the students often inquire about the correct use
of vocabulary, correct sentence structure, as well as the proper pronunciation. Because
each student has his own problems, the evaluation system adopted by the lecturers are
also more directly targeted to individual students and also increase knowledge for other
students.

Interviews were also conducted with students, conducted on 15 teams, considering
that each team had its own problems. From the interview results, most of the students
thought that at the beginning of making dialogue, they are having difficulty creating a
dialogue script and speak English due to their limited ability. However, because the
learning process is discussion and open, they can inquire with other peers, as well as
lecturers. Lecturers patiently guide during learning. Students also argue, with direct given
such a task, learning becomes active, not boring as usual, where students just listen to any
explanation from the lecturer. Then, because the lecturer gives instructions during the
lesson they must use English, they can practice their ability to speak English.

Furthermore, students also argue, the implementation of learning becomes like
"learning by doing"”. Then, in the process of making a dialogue script, students learn and
find new vocabulary that they can find from a dictionary or translation application. They
also get additional knowledge about sentence structure in correct English by asking fellow
friends or lecturers. Not only that, they also feel that they are getting additional practice
and additional speaking skills, be able to know the correct pronunciation of a word they
initially thought difficult. Furthermore, by appearing in front of the class, discussing in
English, and with all their limitations, students argue it adds to their confidence to speak
in English. With the implement of interpersonal dialogue, students also felt the creation
of communication and cooperation between fellow students. As well, students also feel
completely involved during the learning process, coupled with support and guidance from

the lecturer.



Discussions

From the findings, it was explained that the lecturer had RPS regarding the lesson
plans in one semester. It shows that the lecturer was ready with a set of lesson plans in
implementing learning. With a learning plan, it helps lecturer to achieve learning goals,
because it describes a series of activities that will be carried out by students and lecturers
starting from the learning objectives, time, method, and so on. As stated by Nesari &
Heidari (2014) to assist lecturers in managing learning management, achieving learning
goals, using various methods, and solving class problems, a lecturer must have a lesson
plan. Lecturers choose interpersonal dialogue as a learning strategy to build interactive
communication between lecturers and students, students and students. By building
communication indirectly, both lecturers and students can develop interpersonal skills. It
is described by Bhana (2014) There are several interpersonal skills that can be developed
to create and build relationships, including communication, expression, listening,
response, and so on.

Judging from the steps taken by the lecturer, it is almost the same as roleplay,
because students have to appear in front of the class, playing the role of the dialogue script
that they developed, and be evaluated. As the exposure and research from Dharmayanti
(2013) regarding the effect of role play techniques on the development of students'
interpersonal communication skills. The role play technique carried out includes
appointing students to play the roles according to what has been determined, then after
the students appear to have a discussion. The difference with that done by the lecturer and
described in this study is that students are given the freedom to choose their partner, are
given the freedom to develop their own dialogue script, and are given the freedom to play
their respective roles. Then the discussion also began to build from the development of
the dialogue, not only after students appeared in front of the class. It can be said, lecturers
get students used to speaking English from the beginning to the end of learning activities.

Lecturer choose dialogue as a strategy to increase student participation with the
main objective of increasing students' ability and confidence in using English, especially
speaking. This was the right decision, as described by Janah et al (2016) dialogue provides
advantages, including developing students' vocabulary, improving students' speaking
skills, encouraging student confidence, and enabling students to master speaking in

English. The lecturer instructs students to pair up and determine their own pair and
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develop the dialogue according to a predetermined topic. It shows that the implementation
of interpersonal dialogue has been carried out, because students are directly involved and
have a dialogue with the people around them, in this case, their classmates, where the
outcome orientation of the dialogue tang is made to refer to the learning material (Gorsky
et al., 2007).

Interpersonal dialogue that can be seen during learning activities, especially during
discussions where there is communication between lecturer and students, where the
lecturer tries to help students when they have difficulty developing their dialogue. In this
way, a lecturer seeks to enhance students' understanding of the structure of the English
language the correct sentence. Where students gain additional knowledge, if
communication is created between lecturers and students through dialogue, it is because
the lecturer controls the implementation of learning (Abubakar, 2015).

Furthermore, interpersonal dialogue emphasizes the efforts made to increase
understanding through interactions between lecturer and students, and students and
students (Gorsky et al., 2004). Therefore, the implementation of learning must be able to
provide opportunities for students to participate actively in order to gain new
understanding (Bhana, 2014). Furthermore, with the creation of intense communication
between lecturers and students, an effective learning process can also be created and can
improve student academic achievement optimally (Dewi, 2016; Abubakar, 2015). Where
effective teaching must be able to provide learning outcomes that must be achieved by
students in accordance with the design desired by the lecturer (Kyriacou, 2007).
Interpersonal dialogue is a complex heterogeneous type of conversation because it shows
several functions that exist in conversation (Lastres-Lépez, 2020). Thus, interpersonal
dialogue provides a significant impact, not only perceived benefits for faculty and
students, but for the learning process itself. Furthermore, with the development of
interpersonal dialogue, it will result in the establishment of good relations between actors,
such as sharing knowledge and information, and helping each other in solving a problem
(Khodijah et al., 2018).

CONCLUSION
Interpersonal dialogue can be said as a way to create interactive communication
between lecturers and students, as well as students and students. The emphasis here is to

improve the ability to speak English, because by speaking, students will discover by



themselves new vocabulary and correct English sentence structures. In principle, if the
English language as a second language, to be able to master it often have to be trained
and get used to using it. From the previous explanation, the lecturer implements
interpersonal dialogue in order for the students to get used to using English and speaking
English. Students feel the impact of implementing interpersonal dialogue such as learning
becomes more fun, students become more active, acquire new knowledge such as
vocabulary and grammar, and also self-confidence. Meanwhile, according to the lecturer,
learning environment becomes more active and communicative, because students can
fully participate in a series of learning activities. Furthermore, there is an increase in

students' confidence in using English.
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